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Abstract
Transition means to pass from one stage to another. Until recent history, students with 
disabilities have not had many opportunities to continue education. Designing a transition 
plan from high school to postsecondary education is key to understanding self and 
opportunities outside of high school. Research and teaching models have created a new 
positive attitude to work toward success and quality of life. Clearly following the laws 
created for people with disabilities along with coordinating services, supports, and self- 
determination has begun to create self-advocacy as the norm. This literature review will 
provide an overview of transition plans’ points of interest. The key words throughout this 
review include transition, plan, postsecondary education, laws, self-determination, self- 
advocacy, advocacy, responsibility, dual enrollment, accommodations, services, students, 
disabilities, new paradigm, and quality of life.
HIGH SCHOOL AND BEYOND 3 
High School and Beyond:
Continuing Education for Students with Disabilities
Introduction
As the new paradigm of disability shifts to focus on the whole person living a full life, 
it has become imperative to create transition programs from high school to 
postsecondary education. The U.S. Department of Education Strategic Plan of 1998-2002 
reports postsecondary education is America’s access to professional employment, 
challenging employment, and higher wages. Persons with disabilities are at least twice as 
likely as people without disabilities to be unemployed (p. 35). Today’s workforce requires 
higher levels of technical training, business knowledge, customer service, and community 
awareness. In response, the New Freedom Initiative (NFI) was announced by President 
Bush on February 1, 2001. This is a nationwide plan to improve access to community 
living options for people of all ages with disabilities and long-term illnesses (U.S. 
Department of Health and Human Services, 2005).
On April 27, 1983, President Reagan nominated Madeline C. Will to be Assistant 
Secretary for Special Education and Rehabilitative Services, at the U.S. Department of 
Education. She was one of the first to get education moving to greater possibilities. She 
has written many documents and articles pertaining to changes needed to allow education 
to be a success for students with disabilities. Recent experience (Office of Special 
Education and Rehabilitative Services) has shown that the most effective solution is to 
adapt regular programs so that students with learning problems can succeed in the regular 
classroom (1986). To support progress toward employment for disabled citizens, we must 
work simultaneously on several aspects of the transition process. First, we must improve
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the preparation received in the secondary school. Second, we must improve post­
secondary services. Our success will come through the joint effort of a range of 
committed individuals; educators in both special and regular education; professionals in 
the adult services community; leaders in local, state, federal government (Will, 1984).
The creation of laws has positively affected the transition process to meet the needs of 
individuals with disabilities as they work toward completing K - 12, postsecondary 
education, and employment. Some of these laws include:
> Higher Education Opportunity Act (2008)
(HEOA) (Public Law 110-315) was enacted on August 14, 2008, and reauthorizes 
the Higher Education Act of 1965, as amended (HEA). In general, this provides 
guidance to postsecondary institutions for making textbooks available to students. By 
October 29, 2011, each postsecondary institution in the United States that participates in 
the Title IV student aid programs must post a net price calculator on its web site that 
uses institutional data to provide estimated net price information to current and 
prospective students and their families based on a students’ individual circumstances 
(U.S. Department of Education).
> Individuals with Disabilities Education Act Amendments of 1997 (IDEA’97)
The reauthorized Individuals with Disabilities Education Act (IDEA) was signed into 
Law on December 3, 2004, by President George W. Bush. The provisions of the act 
became effective on July 1, 2005, and the final regulations were published on August 
14, 2006. In IDEA 2004, Congress added “further education” as a purpose of the law:
“The purposes of this title are to ensure that all children with disabilities have available to 
them a free appropriate public education that emphasizes special education and related
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services designed to meet their unique needs and prepare them for further education, 
employment and independence.” [34 CFR 300.1(a)] [20 U.S.C Section 1400(d)(1)(A)] 
December 1, 2008, the U.S. Department of Education updated regulations in 34 CFR 
Part 300 governing the Assistance to States for the Education of Children with 
Disabilities Program and Preschool Grants for Children with Disabilities Program, as 
published in the Federal Register 2006 (Federal Register/Vol. 73, No. 231).
> Federal Rehabilitation Act of 1973 Amended through 1998 - Section 504
■ Public Law 93-112 93rd Congress - The purpose of this ACT, in part, is to 
provide statutory basis for the Rehabilitation Services Administration, and to 
authorize programs to develop and implement comprehensive and continuing State 
plans for meeting the current and future needs providing vocational rehabilitation 
services to handicapped individuals and to provide such services for the benefit of 
such individuals, serving first those with the most severe handicaps, so that they 
may prepare for and engage in gainful employment... (September 26, 1973).
■ The Office for Civil Rights (OCR) states Section 504 (34 C.F.R. Part 104) is a 
federal law designed to protect the rights of individuals with disabilities in 
programs and activities the receive Federal financial assistance for the U.S. 
Department of Education (ED). Section 504 provides: “NO otherwise qualified 
individual with a disability in the United States... shall, solely by reason of her or 
his disability, be excluded from the participation in, be denied the benefits of, or be 
subjected to discrimination under any program or activity receiving Federal 
assistance...OCR enforces Section 504 in programs and activities that receive 
Federal financial assistance from ED. Recipients of this Federal financial
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assistance include public school districts, institutions of higher education, and 
other state and local education agencies. OCR explains enrolled students who self- 
disclose their disability to the university and who meet the law’s definition of 
disability are eligible to receive academic adjustments, such as reasonable 
modifications, auxiliary aids and services. (34 C.F.R. Part 104, 104.44)
■ At the postsecondary level, the recipients are not required to make adjustments or 
provide aids or services that would result in a fundamental alteration of a 
recipient’s program or impose an undue burden. Accommodations are approved 
individually as the student works with the disability personnel (as modified, 2011).
> Carl D. Perkins Vocational and Applied Technology Education Act
■ Was first authorized by the federal government in 1984. It was reauthorized in 
1998. In 2006, President George W. Bush signed into law (Public Law 109-270) 
the reauthorization of 1998. The new Act will provide an increased focus on the 
academic achievement of career and technical education students, strengthen the 
connections between secondary and postsecondary education, and improve state 
and local accountability (U.S Department of Education, Vocational Education).
> Section 508 of the Workforce Investment Act of 1998
■ Signed into law on August 7, 1998 (WIA) (Public Law 105-220) To consolidate, 
coordinate, and improve employment, training, literacy, and vocational 
rehabilitation programs in the United States, and for other purposes (U.S. 
Department of Labor). Increased flexibility for state and local officials to establish 
broad-based labor market systems using federal training funds for adults, dislocated 
workers and youth. While the act did not “block grant” all training programs, the
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law mandates coordination among a range of federal job training programs, 
including the Employment Service, adult education and literacy programs, welfare- 
to-work, vocational education and vocational rehabilitation. WIA’s goal is to 
provide workforce development services to employers and workers through a 
universally accessible, information-driven, one-stop career center system.
(Working for America Institute, 2011).
> Americans with Disabilities Act and Amendments
■ Title I of the Americans with Disabilities Act of 1990 prohibits private employers, 
state and local governments, employment agencies and labor unions from 
discriminating against qualified individuals with disabilities in job application 
procedures, hiring, firing, advancement, compensation, job training, and other 
terms, conditions, and privileges of employment. The ADA covers employers with 
15 or more employees, including state and local governments. It also applies to 
employment agencies and to labor organizations. The ADA’s nondiscrimination 
standards also apply to federal sector employees under section 501 of the 
Rehabilitation Act, as amended, and its’ implementing rules. An individual with a 
disability is a person who:
■ Has a physical or mental impairment that substantially limits one or more major 
life activities; Has a record of such an impairment; or Is regarded as having such 
an impairment. An employer is required to make a reasonable accommodation to 
the known disability of a qualified applicant or employee if it would not impose an 
“undue hardship” of the operation of the employer’s business. Reasonable 
accommodations are adjustments or modifications provided by an employer to
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enable people with disabilities to enjoy equal employment opportunities (U.S.
Equal Employment Opportunity Commission, 2008).
■ American with Disabilities Act Amendments Act (ADAAA)
The ADA was amended in 2008 and became effective January 1, 2009. Under the 
law, learning, reading, thinking, and concentrating are all considered major life 
activities among others listed in the law. The AD AAA requires a broader 
interpretation of disability by schools, testing agencies and employers than the 
original law. Individuals should have an easier time qualifying for 
accommodations in school, work, and/or for testing. If a student is eligible for 
services under Individual with Disabilities Act of 2004 (IDEA), he or she qualifies 
for protection under the AD AAA. AD AAA mandates that reasonable 
accommodations must be provided to students with disabilities who meet the 
requirements but may not be eligible for services under the IDEA. Students not 
eligible for IDEA may be eligible for Section 504 protections under the AD AAA. 
The protections and accommodations that are guaranteed by the AD AAA/Section 
504 apply equally to public and private K-12 school, colleges, universities and 
testing agencies. AD AAA prohibits discrimination against “qualified individuals 
with disabilities” in all employment practices, including job application 
procedures, hiring, firing, advancement, compensation and training. A “qualified 
individual with disabilities” is an employee or job applicant who meets all 
legitimate skill, experience, education and other requirements of a position and can 
perform the essential functions of the position with or without reasonable 
accommodations (National Center for Learning Disabilities, 2009).
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> No Child Left Behind Act of 2001 (NCLB)
■ No Child Left Behind is the current version of the Elementary & Secondary 
Education Act of 1965 (ESEA) - the principle federal law affecting public 
education from kindergarten through high school in the U.S. NCLB challenges 
states and school districts to increase efforts to improve student academic 
achievement. Its accountability provisions focus attention on low-performing 
groups of students, intending to close the achievement gap. NCLB ensures 
schools are held accountable for educational results so the best education 
possible is provided to every student (NCLD Public Policy Staff, 2009).
The National Center for Education Statistics [NCES] (1999) states the passage of 
IDEA and other laws such as the Rehabilitation Act in 1973 and the American With 
Disabilities Act in 1990, which ensure equal access to education for individuals with 
disabilities, have catalyzed an increase in postsecondary enrollment among students with 
disabilities over the past two decades. In 1994, approximately 45 percent of persons 16 or 
older who reported having a disability had either attended some college or had completed 
a bachelor’s degree or higher (NCES, 1999). The Eighteenth Annual Report to Congress 
on the Implementation of the Individuals with Disabilities Education Act (U.S. Dept, 
of Education, 1996) reported only 30 percent of adults with a disability had completed 
some college or received a degree in 1986.
Before IDEA, many children with disabilities were denied access to education and 
opportunities to learn. According to the U.S. Department of Education, in 1970 United 
States schools educated only one in five children with disabilities. On November 29, 1975 
congress enacted the Education for All Handicapped Children Act (Public Law 94-142).
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The law was intended to support states and localities in protecting the rights of, meeting 
the individual needs of, and improving the results for infants, toddlers, children and youths 
with disabilities and their families (Public Law 94-142). Many states had laws excluding 
certain students, including children who were deaf, blind, emotionally disturbed or 
mentally retarded, from its schools. Due to IDEA, early intervention programs and 
services are provided to more than 200,000 eligible infants and toddlers and their families, 
while about 6.5 million children receive special education and related services to meet 
their individual needs (Special Education and Rehabilitative Services, 2010).
According to federal law, planning for transition out of high school for students with 
disabilities should begin by age 14 (IDEA Sec.300.347(b), Transition Services). By age 
16, a statement of and choosing specific services for transition should begin. If determined 
appropriate by the IEP team, planning at age 14 (or younger) helps students choose the 
best coursework, transition services, and prepare educationally. Beginning not later than 
the first IEP to be in effect when the child turns 16, or younger if determined appropriate 
by the IEP Team, and updated annually thereafter, the IEP must include:
• Appropriate measurable postsecondary goals based upon age-appropriate transition 
assessments related to training, education, employment and, where appropriate, 
independent living skills; The transition services (including courses of study) 
needed to assist the child in reaching those goals; and beginning not later than one 
year before the child reaches the age of majority under State Law, a statement that 
the child has been informed of the child’s rights under Part B, if any, that will 
transfer to the child on reaching the age of majority under 300.520.
[34 CFR 300.320(b) and (c)] [20 U.S.C. 1414 (d)(l)(A)(i)(VIII)]. (2007)
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The LEA must invite a child with a disability to attend the child’s IEP Team meeting if a 
purpose of the meeting will be the consideration of the postsecondary goals for the child 
and transition services needed to assist the child reaching those goals under 300.320(b).
For many students who are having a difficult time in school, early transition services 
may provide the motivation to stay in school. Students need to have enough time to gather 
information about graduation completion requirements in their current education, 
continuing education, community services, transition services, employment, 
transportation, and housing. Networking, cooperation, and collaboration between team 
members and agencies are necessary for a successful transition as it brings a variety of 
perspectives to the plan. Services should focus on skills needed to live and work in 
society. Some key points to consider when working towards completion of transition are:
1) Create an action plan and dreams
2) College and financial choices available
3) Consider needed accommodations and supports
4) Summarize all documentation of the disability
5) Review and if necessary update the effectiveness of plan on a regular basis
6) Become familiar with any required entrance testing
7) Visit the colleges and become familiar with the disability office
8) Be able to explain disability clearly to insure effective supports are in place
9) Use the Summary of Performance (SOP)
10) Understand laws to assist individual
11) Create a support system to assist with progress such as a Community Transition Team
12) Get involved with self-advocacy training
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A transition plan needs to be developed with the individual’s complete participation so as 
to develop self-determination, self-advocacy, and responsibility.
Purpose Statement
The purpose of this literature review is to examine three predominant themes 
concerning the transition planning process from high school to postsecondary education 
for people with disabilities and their families. These three themes include tools for 
transition planning, self-determination issues with family and staff reflection, and an 
overview of available resources. This will provide a transition plan overview for students 
with disabilities and their families.
Literature Review
Tools for Transition Planning 
IDEA has no jurisdiction after a student leaves K-12 school. Postsecondary school is 
not required to provide free appropriate public education (FAPE). Universities and 
colleges work more with ADA(AA) and Section 504. It is best to check out each college 
individually as policies and procedures can vary. A high school counselor can help with 
information from colleges and this process can be written into the student’s transition 
plan. The Transition IEP should be updated each year. Once IEP transition goals are 
established, it is then a good idea to establish the transition ideas services to meet those 
goals. Services should be educational and curriculum related additions available for 
special education and other related services. The student is expected and/or his/her family 
to take a responsible role for their lives once school is finished. The legal mandate 
(Lissner, 2006) is to ensure all of the support programs offered by the university are 
accessible to all student, including those with disabilities. Students have to start the
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process by registering with the disability office by providing necessary documentation.
The transition plan from high school should be real thorough so no one has difficulty 
understanding a clear direction focusing on a better future.
The IDEA and regulations address transition services for children with disabilities. 
Transition services may be special education, if provided as specifically designed 
instruction, or a related service, if required to assist a child with a disability to benefit 
from special education [34 CFR 300.43(b)], The term “transition services” means a 
coordinated set of activities for a child with a disability that:
(a) is designed to be within a results-oriented process that is focused on improving the 
academic and functional achievement of the child with a disability to facilitate the 
child’s movement from school to post-school activities, including postsecondary 
education, vocational education, integrated employment (including supported 
employment), continuing and adult education, adult services, independent living, 
and community participation;
(b) is based on the individual child’s needs, taking into account the child’s strengths, 
preferences, and interests;
(c) includes instruction, related services, community experiences, the development of 
employment and other post-school adult living objectives, and, if appropriate, 
acquisition of daily living skills and function vocational evaluation [20 U.S.C. 
1401(34) and 34 CFR 300.43.(a)].
The Student Summary Of Performance model template was developed by the National 
Transition Documentation Summit in 2005. The Summary Of Performance (SOP) is 
required under the reauthorization of the Individuals with Disabilities Education Act of
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2004. The language as stated in IDEA 2004 regarding SOP is as follows: For a child 
whose eligibility under special education terminates due to graduation with a regular 
diploma, or due to exceeding the age of eligibility, the local education agency “shall 
provide the child with a summary of the child’s academic and functional performance, 
which shall include recommendations on how to assist the child in meeting the child’s 
postsecondary goals” Sec.300.305(e)(3). This information is necessary under Section 504 
of the Rehabilitation Act 1973 and the Americans with Disabilities Act to help establish a 
student’s eligibility for reasonable accommodations and supports in postsecondary 
settings. As stated in the Summary Of Performance purpose instructions, an SOP must be 
completed during the final year of a student’s high school education (para. 4). 
Postsecondary settings will continue to make eligibility decisions on a case-by-case basis 
(as cited in SOP instructions/CEDS template, 2005, p.l). A SOP is used more efficiently 
when combined with an IEP process and student participation.
The rate at which students with learning disabilities leave high school with a regular 
high school diploma has been gradually rising for a decade, yet still remains well below 
the graduation rate for students without special education status. Ten percent more 
students received a regular high school diploma in 2007 than in 1997 (61% vs. 51%). 
Meanwhile, the number of students with learning disabilities receiving a certificate of 
completion (something other than a regular high school diploma) has increased 
dramatically over the past decade. Just 7% of students received a certificate in 1997; in 
2007 that percentage doubled to 14%. It is likely that the increase in the number of states 
instituting these diploma options (i.e. alternative means of graduating from high school 
other than a regular high school diploma) such as a “certificate of completion” over the
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past decade is directly related to the high-stakes exit exams states are requiring all student 
to pass in order to receive a regular high school diploma. Since such exams pose difficulty 
for several groups of students, including students with disabilities, many states have 
developed alternative pathways (i.e. alternative assessments). Some alternatives are 
available to all students, while others are reserved only for students with disabilities. There 
is little research on the value of such alternative diplomas and certificates; many are not 
accepted by colleges and universities (National Center For Learning Disabilities, 2010).
Self-Determination and Reflection 
For anyone a transition experience is a time to learn about oneself. For a high school 
student with a disability transitioning to college, it is also a time to really understand their 
disability and ways it may affect their future decisions. It is an opportunity to use the 
transition planning meetings as tools to promote self-advocacy and leadership skills. This 
self-awareness will enable students to explain and ask for reasonable accommodations and 
modifications in postsecondary education institutions. Disability service offices need to 
have enough information to evaluate the need for accommodations and services. Students 
need to play an active role in deciding their career and life path.
Parents, schools, and services need to teach self-determination, self-knowledge, and 
self-advocacy skills at an early age to allow students time to get used to goals and 
responsibility. According to Desforges & Abouchaar (2003), using parental involvement 
research to inform attempts to close the social class achievement gap, several lines of 
thinking commend themselves. “It is a clear and consistent finding that when all other 
factors bearing on pupil attainment are taken out of the equation, parental 
involvement.. .has a large and positive effect on the outcomes of schooling. This effect is
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bigger than that of schooling itself’ (p.87). With this in mind, school staff need to keep an 
open mind to parent involvement, opinion, culture, and system knowledge. Many parents 
are still considered to be the most knowledgeable about their child. Parents can help their 
children learn about their disability, e.g., role play different situations such as interviews, 
college professor conversations, medical appointments, and different social skills 
situations. Parents who are not informed of options for their child, may unknowingly limit 
postsecondary education possibilities.
Educators need to better prepare students to navigate decision-making processes and, 
through research, identify strategies to infuse and integrate self-determination and self- 
advocacy strategies into all types of course material (Yuen & Shaughnessy, 2001). 
Integrated academic and vocational education, career development, and work-based 
learning can also promote success for at-risk students (James & Jurich, 1999; Wonacott, 
2002). Participation in service learning can also improve grades, school attendance, social 
responsibility, and community-oriented attitudes (Giles & Eyler, 1994; Hamilton &
Fenzel, 1998; Schumer, 1994). Students who drop out often feel that teachers, 
administrators, and others are not interested in them (Grobe, Niles, & Weisstein, 2001). 
Caring, knowledgeable adults can establish a climate of trust and support that lets youth 
know someone is paying attention. These adults can be “teachers, counselors, mentors, 
case workers, community members.. .who understand and deeply care about youth and 
provide significant time and attention” (James & Jurich, 1999, p. 340). School programs 
offering services over a long period foster such trusting relationships between students and 
adults (Kerka, 2003) (as cited by Leuchovius, NCSET, & PACER Center, 2006).
High school and postsecondary staff need to stay current on guidelines and information
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required of each educational system. An interesting informational tool to use is Project 
Opportunity and Access (POA) developed by Hebert, McAfee, Wolfe, and Slater (1999).
It is an online training program to increase faculty and staff knowledge regarding 
postsecondary education services for students with disabilities and appears to be quite 
user-friendly and cost-effective. This training method includes pre/post test questions.
Quality of life appears to be a goal of all populations of people. It also appears to be 
largely intertwined with personal achievement and positive inner feelings of well-being. 
Some research findings (as citied by Turnbull, Turnbull, Wehmeyer, & Park, 2003) such 
as Felce (1997) presented six categories: Physical, material, social, emotional, productive, 
and civic well-being. Schalock (1996) proposed eight domains: emotional well-being, 
interpersonal relations, material well-being, personal development, physical well-being, 
self-determination, social inclusion, and rights.
Individuals who are successful are self-determined. Successful people seek a quality 
life through activities that lead to personal satisfaction, fulfillment of dreams and goals. 
Unfortunately, in the field of special education we typically ignore post-school quality of 
life issues before, during, and after the transition years. We believe two key components 
to establish a quality life are decision making and independent performance. No better 
time exists than the transition years to empower students to learn the skills needed to 
ensure a quality life once they leave school. (Martin, Oliphint, & Weisenstein, 1994).
Resource Possibilities 
It is important to make connections to services and understand eligibility guidelines. 
Services such as case management, vocational rehabilitation, residential services, 
postsecondary education, financial assistance, health care, and transportation are
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important transition services to receive. It is important to apply to these services early as 
they may have a waiting list and/or tight funding. The greatest program demands and 
needs appear to be related to housing and continuing education options.
According to Hart, Mele-McCarthy, Pasternack, Zimbrich, & Parker (2004), provision 
of educational services and supports in age-appropriate settings for youth in their latter 
years of secondary school (i.e., ages 18-21) may be accomplished through dual enrollment 
in a community college. This approach provides opportunities for youth to earn a high 
school diploma while pursuing postsecondary education, to develop employment skills 
and career connections, to improve access to peers without disabilities—thereby 
expanding their social networks, and to improve chances to transfer to four-year colleges. 
Dual enrollment permits students with disabilities to remain eligible for services under 
IDEA to age 21, if deemed appropriate by their IEP team (p. 56).
Assistive technology and computer online programs/courses are other ways to bring 
postsecondary education success closer to students. Assistive technology includes speech 
assistance, reading and writing translation, and increased mobility. One of the benefits to 
using online courses is it cuts the need for daily campus transportation to a minimum. One 
such program to consider is the DO-IT (Disabilities, Opportunities, Internetworking, and 
Technology) Scholars program. The program involves participation of students with 
disabilities in academics and careers such as in technology, science, math, and 
engineering. Not only does the use of technology develop personal interaction and 
independence, it is also creates academic and career skills (2003, 2011).
The National Center on Response to Intervention (NCRTI) believes that rigorous 
implementation of Response To Intervention (RTI) includes a combination of high
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quality, culturally and linguistically responsive instruction, assessment, and evidence- 
based intervention. Comprehensive RTI implementation will contribute to more 
meaningful identification of learning and behavioral problems, improve instructional 
quality, provide all students with the best opportunities to succeed in school, and assist 
with the identification of learning disabilities and other disabilities (National Center on 
Response to Intervention, 2010).
In the broadest sense of the term, transition from school to postsecondary life is a 
concern and potentially turbulent period of time for every adolescent, with or without a 
disability. As we move toward the future, we must attempt whenever possible to address 
the problems and opportunities surrounding transition from a general perspective,
attending to the needs of people with and without disabilities..........If we take such a stance,
the future will hold great promise of creating an environment in which people with and 
without disabilities can work together to address transition issues and concerns of 
common interest (Halpem, 1994).
Conclusion
The National Institute on Disability and Rehabilitation Research (NIDRR) (1999- 
2004), discusses a “New Paradigm”. NIDRR maintains that disability is a product of an 
interaction between characteristics (e.g., conditions of impairments, functional status, or 
personal and social qualities) of the individual and characteristics of the natural, built, 
cultural, and social environments. The “old” paradigm presented a disability as the result 
of a deficit in an individual that prevented the performance of certain functions or 
activities. The new paradigm of disability is integrative and holistic. It focuses on the 
whole person functioning in an environment context.
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During the week of September 19, 2011, reports were in the news regarding the Obama 
administration decision to allow No Child Left Behind waivers. According to Education 
Week, states can request to hold this years’ proficiency targets steady at last year’s levels. 
As the 2014 deadline approaches for schools to get all students proficient in math and 
reading, proficiency targets keep going up, making it harder for schools to make adequate 
yearly progress (McNeil, 2011). As a result, schools are sanctioned. To be allowed 
flexibility with 2014 deadlines, schools will have to agree to three main plans. They will 
have to adopt college- and career ready standards and tie state tests to them, adopt a 
differentiated accountability system that focuses on 15 percent of the most troubled 
schools, and create guidelines for teacher and principle evaluation systems that will be 
based partly on student growth and used for personnel decisions. The first application 
deadline for a states’ plans is November 14, 2011 (McNeil, 2011).
The Blue Print is meant to “reform” the No Child Left Behind to ensure all students 
graduate prepared for college and a career (Department of Education, March 2010). The 
Department continues to explain state accountability systems will set a high bar of all 
students graduating from high school ready to succeed in college and careers. The 
accountability system also will recognize and reward high-poverty schools and districts 
that are showing improvements getting their students on this path, using measures of 
progress and growth. States and districts will continue to focus on the achievement gap by 
identifying and intervening in schools that are persistently failing to close those gaps. For 
other schools, states and districts would have flexibility to determine appropriate 
improvement and support options.
These pending 2011 waiver changes appear to read somewhat differently than the Blue
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Print plan. Deadlines are more clearly written in the Blue Print as well as state incentives. 
As these plans are still new, this is understandable. Once states and the many advocate 
groups get involved with recommendations, these plans will become more clear as other 
programs have in the past. A hope is for goals to be attainable without huge penalties for 
schools while keeping the end result success of students. Every student should have a 
fair chance to succeed. Assistance and resources are required to make this happen.
After reading many research studies regarding transition issues, it appears program 
focus is right on track. The problem still seems to exist, though, with communication and 
coordinating all resources. Many services can only deal with what is related to them and 
then refer on. Not only is this a tiring process, but after a while may become defeating. A 
one-stop shopping “area’ for services using checks and balances and knowing specific 
contact people in education can help move process along. A goal is to teach students self- 
advocacy, self-determination, and responsibility. They need to be able to locate and use 
services that will improve their quality of life. Students also need to understand 
themselves and choose the education opportunity designed for them. In order for any of 
these programs to be successful, people need to use them, and make them work.
“If we are to correct the flawed vision, to refine the vision, not obliterate what is good 
in present vision, not destroy what we have worked so hard to achieve, then an atmosphere 
of trust will have to be created. Success will mean the creation of a more powerful, more 
responsive education system, one with enhanced component parts. It does mean that 
special programs must be allowed to use their knowledge base and services to prevent 
students with learning problems from reaching the point of failure in the education 
system” (Will, 1986).
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“Every child in America deserves a world-class education. Today, more than ever, a 
world-class education is a prerequisite for success. America was once the best educated 
nation in the world. A generation ago, we led all nations in college completion, but today, 
10 countries have passed us. It is not that their children are smarter than ours. It is that 
these countries are being smarter about how to educate their students. And the countries 
that out-educate us today will out- compete us tomorrow. We must do better. Together, 
we must achieve a new goal, that by 2020, the United States will once again lead the 
world in college completion. We must raise the expectations for our students, for our 
schools, and for ourselves - this must be a national priority. We must ensure that every 
student graduates from high school well prepared for college and a career. We will not be 
able to keep the American promise of equal opportunity if we fail to provide a world-class 
education to every child. And instead of investing in the status quo, we must reform our 
schools to accelerate student achievement, close achievement gaps, inspire our children to 
excel, and turn around those schools that for too many young Americans aren’t providing 
them with the education they need to succeed in college and a career” (President Barack 
Obama, ESEA Blueprint for Reform, United States Department of Education, 2010 ).
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